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Students reported their rubric
ratings using clickers and
results were discussed with
the whole class.

was applied to a video
recorded during class
teamwork then feedback
provided to the whole class.

Students completed rubrics as
part of the reports required for
their respective roles.

team development was submitted
through an LMS survey; grading
rubrics used in lab incorporated
segments of ELIPSS rubrics

Analytic style rubric for assessing Information Processing

After using the analytic rubrics, users struggled to find strategies that
provided students with feedback and encouragement to improve. This led
to the development of novel feedback style rubrics, which could provide
students with actionable feedback for improving their process skills (see Christopher Bauer
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Feedback is one of the most effective means of improving student .

achievement. Research demonstrates that students value developmental
feedback that helps them identify strategies to improve.* When using
rubrics, the inclusion of improvement information in addition to
performance evaluation leads to better performance and enables students
to more accurately self-assess their own performance.”

Introductory Biology lab (25
students). Students received
feedback from instructional
assistants on interpersonal
and teamwork skills as they
wrote a research proposal.

General Chemistry laboratory
(120 students). Students were
prompted to think about skills.
They self-assessed and received
feedback through LMS.

Introductory Calculus course
(35 students). Laminated
rubrics at each table were
completed by the instructor
and course assistants during
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